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FIRST LANGUAGE CHINESE

Paper 0509/12

Reading, Directed Writing and
Classical Chinese

Key messages

e Read and interpret each question carefully before responding.

o Base responses strictly on the given texts and avoid including personal experiences.

o Provide concise and accurate answers that directly address the question and avoid vagueness or overly
long responses.

o Adapt tone, language, and content to suit the intended audience in the directed writing tasks.

e Develop a strong foundation in Classical Chinese (3 & () vocabulary, expressions and sentence
structures.

e Use precise language and check character accuracy, punctuation, and grammar. Always reserve time
for thorough proofreading.

o  Attempt every question.

e  Tailor your responses to match the marks assigned.

General comments

Overall, this year’s cohort demonstrated steady performance and a solid understanding of the texts.
Responses to Question 1 generally showed good comprehension. In Question 2, while most candidates
showed a strong grasp of both passages, many found it challenging to adopt a tone and style appropriate for
the intended audience and purpose. Many candidates performed well in Question 3, despite Classical
Chinese remaining a comparatively weaker area for most.

Comments on specific questions

Section 1

Candidates generally demonstrated strong comprehension of the modern text, though some found it
challenging to explain how language choices influence the reader.
To perform better, candidates should:

e read the passage and identify details that are directly related to each question, with attention to key
terms such as 'feeling,’ 'differences,’ and 'attitude’,

e demonstrate careful analysis when responding to questions that involve interpreting implied meanings,

e explain how the writer uses language to create impact or shape the reader’s perspective,

e provide clear, concise responses that directly answer the question, while avoiding lengthy explanations
or excessive repetition of the source text,

e consider the number of marks available to guide the depth and detail of your response, ensuring no
marks are missed.

Overall, the performance in this section was strong, however, the quality of responses varied based on the
question addressed.

Question 1

(a) This was the best-answered question, with nearly all candidates successfully identifying the two
reasons why ‘I’ found the visit to ‘my’ second uncle’s home eye-opening.
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This question required candidates to analyse the family's emotions while preparing to welcome the
second uncle’s family, based on the third paragraph. Many candidates correctly identified feelings
of nervousness or worry. Candidates who demonstrated a deeper understanding also recognised
the family’s excitement and anticipation for the visit.

Many candidates answered this question well, successfully identifying the different emotions of the
grandparents and the onlooking villagers. However, some responses, such as ‘8.’ or /&3’ did
not align with the context and therefore did not demonstrate the intended understanding. Other
answers incorrectly mentioned that the villagers “praised” the second uncle’s family, which was
unsuccessful because it described an action rather than an emotional or psychological state.

This question was well handled by many candidates, who were able to identify the different
relationships that the second uncle and his wife had with the grandmother, based on their
respective reactions upon seeing her. However, responses such as ‘= 3 % 4L$% or ‘ — B G H il
442 did not directly address the question.

This was a very well answered question with most candidates providing a complete explanation by
answering that the second uncle shook his head before leaving because he was dissatisfied with,
helpless about, or disappointed by his son's behaviour.

This global question tested candidates' analytical and summarising skills. Many candidates fully
identified how it can be seen that the second uncle is deeply cherished by grandma and the whole
family. However, some responses only responded partially.

This question tested candidates' ability to understand how the author uses language to achieve
effects and influence readers. Candidates needed to explain the meaning of underlined
words/phrases in context or what the author intended to convey. Most questions required two
distinct answers. This question was challenging for many.

The majority of candidates successfully identified the second uncle’s wife’s disdain for the
countryside. The most successful candidates also explained that she felt the place was dirty.

Many candidates were able to identify one point — either that the grandmother was worried she
might dirty her son’s clothes and therefore hesitated to pat him, or that she was afraid of being
looked down upon by her son. Stronger candidates successfully identified both points. Some
candidates interpreted the grandmother’s feelings as ‘H %', which was an overstatement and did
not accurately reflect her emotions in this context. This highlights the importance of thoroughly
understanding the entire passage in order to provide accurate and nuanced responses.

This question was generally well answered, with most candidates responding fully by explaining
that the grandmother felt the dishes were not enough and by interpreting the implied meaning —
that this reflected her love for the second uncle’s family or the importance she placed on them.
Some weaker candidates missed the second point.

Candidates performed well on this question. Many successfully explained that the second uncle felt
‘helpless’ (15%). Others interpreted his reaction as a sense of sorrow over the fading closeness of
family relationships, which was also accepted.

This question presented a challenge for many candidates. Those who demonstrated a deeper
understanding were able to interpret %3’ s behaviour as perfunctory or dismissive, recognising
that it reflected a reluctance or unwillingness to engage meaningfully. These responses showed an
ability to move beyond surface-level description and consider the implications of the character’s
actions. Other candidates focused only on observable behaviour, such as wanting to leave quickly
or showing disinterest, which did not fully capture the underlying sentiment. This highlights the
importance of engaging with the full context of the passage to produce thoughtful and accurate
interpretations.

Section 2

In Section 2, a significant number of candidates demonstrated a solid grasp of both texts, effectively
evaluating information and identifying key ideas. Many responses were fluent and well-structured, reflecting
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growing confidence in language proficiency. However, greater consistency is needed in adopting a tone and
style appropriate to the intended audience and purpose.

To enhance performance in Section 2, candidates are encouraged to:

e develop a clear plan before beginning to write,

e select, develop, and analyse relevant ideas and information from both Passages to address all aspects
of the question,

e remain mindful of the audience and purpose, adapting tone and register accordingly,

e present arguments in a logical sequence, using suitable linking words to maintain coherence,

e pay close attention to punctuation, character accuracy, and overall grammatical precision.

The task required candidates to write a report on the importance of young people’s health. To be successful,
a response needed to clearly address all three areas of the question: the reasons behind the decline in
young people’s health, how young people demonstrate awareness of their health, and suggestions for
improvement. Candidates were expected to draw on ideas from both passages and expand on them using
their own words to produce a coherent and well-structured report.

Responses were expected to adopt the perspective of a Senior Health Consultant addressing students,
adopting appropriate tone, style, and vocabulary throughout.

Question 2
Reading

Overall, candidates performed well. Most demonstrated strong comprehension by effectively drawing on
ideas from the passages to address all three aspects of the question, with many producing confident and
well-developed responses. Notably, a growing number of candidates demonstrated advanced
comprehension and analysis. The highest-performing candidates showed excellent understanding of both
passages, evaluating and building upon the information to address each aspect of the task with clarity and
depth.

The first aspect — analysing the reasons behind the gradual decline in young people’s health — was tackled
confidently by most, with several extracting four or more relevant points from the two passages. In the
second aspect — explaining how young people demonstrate awareness of their health — responses that
demonstrated a deeper understanding successfully identified at least four key ideas and clearly articulated
them in their own words. However, subtler points such as ‘I I 2 2> K8k 0, which is implied rather
than directly stated in the texts, were rarely mentioned. The third aspect — proposing suggestions for helping
young people improve their health — proved more challenging. Some candidates misinterpreted the task by
focusing on general self-care advice rather than offering specific recommendations for young people, as
required. This underlines the need for precise reading of the task.

Additionally, a few candidates still included personal opinions or experiences, which are not appropriate for
this task. Since directed writing is closely linked to reading comprehension, candidates are encouraged to
ground their answers firmly in the content of the passages. Responses that did not fully address all aspects
were less effective. Careful reading of both the question and instructions is essential for success.

Writing

This year saw encouraging progress, with more candidates demonstrating an understanding of paragraphing
and the use of linking words to improve coherence. The most effective responses reflected clear planning,
strong organisation, fluent use of connectives, and accurate language. These candidates recognised the
purpose and context of the task — a report from a senior health consultant to students—and adjusted their
tone and style accordingly. In contrast, many candidates overlooked these expectations and treated the task
more as a question and answer exercise. While the content may have been relevant, the absence of
appropriate structure and register reduced the overall effectiveness of the writing.

Most candidates managed to address all three aspects of the task with reasonable clarity. Nonetheless,
some responses were weakened by repetitive points or unclear logical connections between ideas. Grammar
was generally solid, but punctuation — particularly the correct use of commas and full stops—remains a
common issue.
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Some responses would benefit from clearer organisation and more consistent use of linking expressions to
guide the reader through the ideas presented. In a few cases, character use was less accurate, which
occasionally affected clarity. Additionally, some candidates did not fully adopt the tone expected of a health
consultant, and the writing style at times felt mechanical or lacked variation. Encouraging candidates to plan
their structure, consider their audience, and use transitions thoughtfully can help improve the overall
coherence and impact of their writing.

Section 3

In Section 3, candidates showed differing degrees of familiarity with Classical Chinese, with comprehension
continuing to present challenges. Responses to this section varied in quality, and some candidates left
questions unanswered, suggesting a need for further support in this area.

To enhance performance in Section 3, candidates are advised to:

broaden their exposure to Classical Chinese and build a stronger foundational understanding,

work on improving the accuracy of their translations from classical to modern Chinese,

develop a firm grasp of commonly used function words and their roles within classical texts,

regularly practise interpreting a wide variety of Classical Chinese passages to deepen understanding
and confidence.

Classical Chinese continues to pose challenges for many candidates, with performance across the cohort
showing considerable variation. While stronger candidates engaged thoughtfully with both surface-level and
deeper meanings of the text, others tended to rely on copying or made assumptions based on limited
understanding. A small number of candidates left this section blank entirely. To strengthen skills in this area,
ongoing exposure to a variety of classical texts is essential, along with targeted practice in interpreting
language within its historical and literary context.

Question 3

(a) (i) This question proved challenging. Most candidates only identified one relevant idea in the first
sentence, and either quoted ‘15K # 5 — 43’ or provided an accurate modern equivalent. Some
candidates attempted to translate ‘—#’ to ‘—4<4%’, which reflected a misunderstanding of the
classical term ‘43’ (which, in this context, means ‘letter’ rather than ‘book’), and thus suggested a
partial understanding. The second point — ‘5 1515’ — was rarely identified.

(b) This was a well-answered question. Many candidates carefully selected and quoted from the
original text — such as ‘ "~ A%’ and ‘A & F5 {7’ — or used their own words to explain.

(c) Candidates performed well on this question. Those with stronger Classical Chinese understanding
successfully identified the two key strategies used by those seeking to enter the ‘gate of power’:
using flattery or sweet talk and offering bribes. Some candidates misunderstood the question and
wrote about how those already within the ‘gate of power’ managed to see ‘fi4’, which did not fully
address the intended focus of the question.

(d) This multiple-choice question was answered well by candidates with a solid understanding of the
Classical Chinese functional character ‘2 ’. Others were less successful due to needing to improve
their knowledge of Classical Chinese grammar and usage.

(e) This was the best-answered question in this section, with most candidates successfully interpreting
the person's joyful mood after leaving the & M's residence.

(f) This question required candidates to explain underlined words in Modern Chinese, which proved
challenging for many. Stronger candidates demonstrated familiarity with classical vocabulary. In
contrast, less effective responses often included multiple interpretations that contradicted each
other. Providing multiple answers is not encouraged; candidates should focus on deepening their
understanding of classical words and aim to provide a single, accurate explanation rather than
listing several possible meanings. This question once again highlights the importance of increasing
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candidates’ exposure to Classical Chinese and building familiarity with commonly used vocabulary
in classical texts.

Many candidates mistakenly translated ‘1" as ‘“tL %’ or assigned entirely incorrect meanings. Only
a few candidates correctly translated it as ‘1R’ or ‘.

Responses to this question were generally satisfactory. Many candidates successfully translated
‘2 as ‘BT or ‘B

This proved to be the most challenging question of Question (f). Many candidates misunderstood
the word ‘i@’ and guessed its meaning inaccurately. Only a small number of candidates translated

it correctly as ‘Wi~ or ‘NI’

This was one of the better-answered questions of Question (f), with many candidates correctly
providing the meaning of the word ‘J&’ as ‘J&1 or ‘X ------ .

This proved to be another challenging question for many candidates. Only those with a strong
understanding of the classical passage were able to correctly quote ‘& 57 7)1 £’ as the answer.
The strongest candidates went further, expressing ‘my’ thoughts on the concept of & 4%
(mutual trust between superiors and subordinates) at that time in their own words. However, most
candidates did not fully meet the expectations of the task.
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LA BAEE, KRR B 2R AE ARG A S

(i) HEMEEE AR E W MERNETARIF T XEAY R EENRA. TAETRLELEBEBBE
XK EHEG S L, RAAEZTREELNED, XZHIVEIRY, ZREEBHANAREGE S,
A S EAM T B — P EME,

() () KEHEERAMAT LEZEIR I13) BED, BRI LT E—F MBL PR E S
— R FREEAEEOEL, AARALFEATRERREE, Kh, LA —kF s KL
M R, RASHTHEBR —HE | KRR RAN AL, LARIITIES
1 He A4 B 89,

(i) #ZFEmBbA P25 7 FHEY  ARAASKFLELRK/EF L, B HAAH —
BRILT TZAR G0 B RS B A is,

(iil) RAREOHFLRBITZEEZMA N, BRIFTTIAATFO TR LR, —&F
ALABHITIZE AR R CRIAR WSS E. RRAFOTHIANEGGF LI THITA
MEBRRNEE, FEEFARIT P&, EAREAAEI TR ‘LR & 5%
FALNL P R —8, FRwARRE, TREERABEN, EREFERNATHIETH
BRI&IIE, MRS TR .

(iv) FAAEX—RMOERAELAEZRT. #EFENBBTERADHEFHEFRABILEE, KERAEL
WL ARV HEGRNELREMINIRAAMXCEFRRATEE. AXFLERXE ¢
RAEREA X3y, BET ‘AR, FREMBITE, X—MRBATALTHL, 285X
BENENE RN, UAREREATE,

(v) XEAHFZFEFARARRER. KERFARYMBL "Ll T REWN%RE E%EINIREEME
MAeFFOFL, BT MUK TIENGFEE; CH VRS FLRBAXREHEEDLALATH
FF MR RE, BLARMARAS LS L FEREE, RUFRREL 4, @iz TEH
R A ERXEE,
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F=Fr

WALRRKE AT —HBEFANG, AL KA IR, FR\EARELGEN, A5 FFESERLA
Ko AAERFALLE _RFEZRELOALE, VEMXILE, BRFRG AT aRTEHLE, —OR
BEEE ZRFTWHZINA TR, BE5IRLFHHLFRE, HFEA RIFOEMARE SRR F LHEN
E A H R

WEEERTT AR LFHRNEMRE, RBA IR EH AKX L. KERELETAD. FEF
Wi, Rk FEAPREAET @O ZFKGARBS., BARSZFLCAL B FEABE#XGER, 2N
RAFERE—FHEINT @,

ATHAERANREERERS, ZEA):

o  EBHERMBITME AN, HRASFTHZE, BEMBERKGHA ST ®
o MAABELFPHEATRESEBGMANE R

o HHELKKIMFAHFIENIELGEXEK

o HAZFHMMLAR, 1ERERIERET L

o ETAREMEM. FiEAAMEAEELL,

) 2 —

B g

BT, BEEAMTRARI. K5 HHFARIL L BB ELMAED, A HE R LN EE S R
PHEATE, KEEATBRERRG LA FWNIE, BRARS O AR 8BRS HENTEGEE,
EARAAGH AT LT LMRI, RGN, T MAT ARTEBSEGEE, AT
FEADALESE TMACT , WABTER ‘HAS HFBAER,

AR F—Tm—itE AT WAEARXAT BB YRR, #EFLRAEE, RBRIEL X
ANHRE L BEHELEENKXELETPRALAGEE, 24 TRIFARTONE, o ‘DHER
R MK Fo

VARESENE o) ST —ERAATEFE RMa T RE, kbt RRGF LR NS P EAR
HEVOAXES, FAACTHEAWBEL, BLANSFAGBLE, UTERXEARSDGRE, 2pAH
L5 ‘ZBFEIHKAT HHMKALR, FIARFRMNRAT — X A%, 12d T 82 9156943 bAoA
IR 6997, TEAKT - 509 BARA 2tk .

Fo=mm—4x A UaT WFEARBER, SANTAFAEAZRARTO NS, REIHKFERBR
BREEE, LRZ 6 E

T, DA HEARGT RS AAALS, RIATALARES. FRREE L A5 LR %2
WA AR, SRR ETEE PO~ ARASTE, SEARLRETRAZE, YT EAEEK
Ro RAKABRRFmEREUE 5EHEER, 2AARRAZH,

B4
At RS WFE AN IEXBIEBEEERLARIFEINR, FAHAEREATEHAORR. KEZRELRBER
BN 5B, URKGGHEITEE. FL2E55L8MFW, BESW, €450 TEEBEERLTY
jéﬁ“rio

BAEMA G &0 F AR AESERMEA RN NE, SRFEFW, b L30E N2 AARERAY,
HiET 2 AR, RATERERESEGHRFI K GudF A PME) |, F ARG R E L%,

SHRELRAENRTOLEAAF=ATEOAR, FEAL XBAWH LM, Km, FPEEELEAEET LR
B XK FW A E AL EE 7 @ KRR, BARSIERN EMA Sk, LEARG Ty THEHEA. A
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WEERE BRK HFhE L, HEELFPEANTETHEENEST RIEA, HEXBRRAF: b, & ¢
AL ZAFWLEEHF R ESR K F LN LT E.

BBHELRARZA RN EEF, BHFNE, DhAARXET, FHAUFRRRN. ALEFAEKRERA
FeE BRK Ah0ELEA RS, nARRARMRITEGENLZE (o FAl’ ) « TH o FLEZTR
BEARES IR A I, D LRI ThLE, FRIFEMIMFLER, PBakEZIR,

P E

BAmT, Lo EFEMAREN, FAAL T I T ORAETRAREYGREL. RABRGFT L
RRGEMR L FEEEAZTINZE, mALHRIEF LN ERRM A E TR L RARIE T30 F 37 69 AR i
FAgmle LA YRy H AR L REDELI) YR, FRFEFLENRE LT UM, AR LT L2
fit A ) Ao B SLIC R AE T o

ATRIFZIRGOEARKIN, HXF 4

Wl L F LhLe, ATH L atikein
B K L F LEE A AR IE 0 A 1
FiF LT EIEG A AR &

HEBENE LM EREH LT LT,

=) A8 =

(@) (i) REAESZHFLLEFMRIT, RBAEGPRARRE —AXREL, wBE FOU ARG
REZXT Ko R, OH—LFLARPMRS B RLEE, KAEAPEZMELS L. Hit, F44
BT B A B ABATE FAR ARG R KA B 6.

(i) AAZRFLAFE VT, AEAETARFLEZMARGR KB, EHDE T (a)(i)2 8695 4,
WH AR ERGE T KEUFEFELELEH, LLRAATHES AL, TRXEHI|
do CZRAF R CERAHBTAIRE o THEAWMANT I B FARLEEE, o WER
HF, ARTOTHEL, FREEREH, IR TRANEM@)TELNTZH,

(b) WAERE AT HF P 2T ERMNTHRE. SRELERBAPREMX R R, BLE#AHE
RAMARFE, AL ARG RN EM, Ko, LCAFERM ‘H —8 (o ‘REFL,
MAFATE ), FELEMALA TGN, SONALRNATRFT: 5 —2F AR FHN" S0
&, FREMRE, EEREA,

(c) NS HEAEMT, WALR —F KM, BEEIR LT LM A GF LR AR T 0
Ao —RBEP, FERARETHMAFIE (o RI ) KRABEA Go “ERMAT ), MK
ARET UX MRME, TH-RFALRGE FH, mAEM AETPIZS HRKES

Lo
(d) KRB, F 4B SR, RWUKRSHEEANLTER ‘2 GREFTREANLE.
(e) AR ARES . ZRFANLEBIFIARL (G RARBEN K FARE, TR 5, &

BERAE ), KA ATHBET AWMLY, BARETFAGANT @, 2HA NS FERRL
HE CRREFE FRL, AREM F FOERREL, HILKRAIADZK,

(f) AR EREA RNARTGERB LR Zi90E, XEANESF AR THEE K, B RBOE L
BB L ETRLHALE, MmN BREBHEANFIE SANT T EOMRE, ZPE L8 L H
BABE, MARNEBLZTHELAL, HRREBEAEAGEE, BT P HTA T i RE,

() ZEAERERAES, F5FERDERNEREIEL R RZIL

(i) XZRFALARGTH B WERARGEFERBBAE, ALEARE B A A, XFELH
T AR AR
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(iii) AR EREAQFNALANHE. RABRNE LT B EHEEA 2R . &L KK
i A2 H LA R EE, e BB . BT R PR, ZLEARAERKE W &
l‘r’tﬁtéﬁf/ﬁ\‘i%'%o

(iv) A2 () RAMKIG —E., H5EAHE % RiEN B, BRTCALTLPOHE LA
S, BESHEME R, EA VA hdE R BN R . RARYHELEMRANE h &
SRR, B AR R E AR
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FIRST LANGUAGE CHINESE

Paper 0509/13

Reading, Directed Writing and
Classical Chinese

Key messages

e Read and interpret each question carefully before responding.

o Base responses strictly on the given texts and avoid including personal experiences.

e Provide concise and accurate answers that directly address the question and avoid vagueness or
overly long responses.

e Adapt tone, language, and content to suit the intended audience in the directed writing tasks.

o Develop a strong foundation in Classical Chinese (3£ 5 () vocabulary, expressions and sentence
structures.

e Use precise language and check character accuracy, punctuation, and grammar. The use of
metaphors and similes in reading comprehension answers is not encouraged.

o Attempt every question.

e Tailor your responses to match the marks assigned.

e Answer using only one version of the paper — either Traditional or Simplified — not both.

General comments

Candidates demonstrated a stable performance with a good level of understanding of the texts. In Question
1, most candidates showed clear comprehension of the modern text. In Question 2, many candidates
displayed a strong grasp of the task requirements, using an appropriate tone and style for the intended
audience and purpose. However, understanding of Classical Chinese was noticeably weaker than that of
Modern Chinese. Many candidates showed less confidence in Question 3, the Classical Chinese section,
and their performance was generally lower than in Questions 1 and 2.

Comments on specific questions

Section 1

Candidates generally performed well in this section, although the quality of responses varied across
questions.

Overall, candidates demonstrated strong comprehension of the modern text, though some found it more
challenging to explain how language influences the reader and conveys intended effects.

To perform better, candidates should:

e read the passage and identify details that are directly related to each question, with attention to key
terms such as ‘opinion’, ‘reflection’, and ‘attitude’,

e demonstrate a deeper understanding when questions require interpretation of implicit meanings,
be able to analyse how authors achieve effects or use language to influence the reader,
provide clear, concise responses that directly answer the question, while avoiding lengthy explanations
or excessive repetition of the source text,

e consider the number of marks available to guide the depth and detail of your response, ensuring no
marks are missed.

Question 1

(a) This question required candidates to analyse and interpret why # ##'s parents believed education
was important, based on the metaphoric descriptions in the text. Most candidates responded well,
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successfully deriving the extended meanings of 'elevation' and 'helping to succeed' from the
metaphors of the ‘48’ and the ‘H’ in the original text. A small number of candidates merely copied
the text without demonstrating an understanding of its deeper meaning, which did not meet the
requirements of the question.

Most candidates were successful by identifying the two points showing how # #§'s parents
supported her studies.

Candidates answered this question very well, with most successfully identifying the characteristics
of the food in terms of both nutritional value and colour. Some candidates, however, only identified
one of these aspects and incorrectly listed “ff=iis, J5 A4 GESE R’ as another characteristic;
as this describes the cooking process rather than the food itself, therefore only partially answering
the question. Additionally, some candidates needed to summarise the food's characteristics instead

of only copying the text and listing meal types (e.g., 7% /#i1R).

This was another well-handled question. Most candidates accurately summarised that E#'s
attitude towards eating while living alone was ‘she did not care or did not think it was important’. A
small number of candidates responded with ‘fij %", which describes the food rather than her
attitude, and therefore could not be credited. Candidates needed to pay closer attention to the key
focus of the question — ‘attitude’.

This question required candidates to analyse and interpret the different reasons why ## and iz
remained silent. Only the strongest responses fully met the assessment expectations. While many
candidates were able to identify [i[iit’s reason for remaining silent, fewer successfully explained #
#’s silence. Many responses used terms like ‘&’ or ‘Z*M’ , which were too strong to
capture the subtlety of the text. Additionally, many candidates interpreted “A~Ef’ simply as ‘&5 LA
X#*, without further analysis of the characters’ underlying motivations. Candidates are encouraged
to go beyond a literal reading and explore the deeper implications behind characters’ actions in
reading comprehension tasks.

Many were able to identify two or three characteristics of TiZ’ s work style. Some responses

were lengthy and included overlapping ideas (e.g., ‘iAE’ and ‘%7’ ), which limited the

distinctiveness of the points made. Others listed qualities such as ‘% %’ , which describe

outcomes rather than work style. Some candidates simply quoted actions from the text, such as
‘e ERATALSAT |, which did not fully address the focus of the question.

This was another well-answered question, with most candidates understanding that [ it’s reason
for not letting # 1 answer the phone was to help her stay focused or avoid distraction.

This question also required candidates to analyse the text and make inferences based on E#'s
reaction after seeing the meal prepared by [iiz. Most candidates were able to understand that the
meal brought E#F happiness. Stronger responses also successfully interpreted the implicit
meanings — such as the meal evoking memories of her mother’s cooking and/or inspiring her to
cook. A small number of candidates stated that it brought her a familiar taste and needed to explain
its significance to be fully successful. Others responded from [TiZ’s perspective rather than E##'s
as required.

This question tested candidates' ability to understand how the author uses language to achieve
effects and influence readers. Candidates needed to explain the meaning of underlined
words/phrases in context or what the author intended to convey. Most questions were worth two
points, requiring two distinct answers. This question was challenging for many.

The majority of candidates successfully explained that the father gave admonitions (1Jil1d]) many
times or often. Stronger responses also interpreted the implied meaning—that he placed great
importance on E #ff’s studies or education and explained that he valued the recitation of Tang
poetry. However, some candidates also needed to interpret ‘T i —73’ as 'the same’ and explain
why the author used this phrase or what it was intended to convey.
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(ii)  Many candidates were able to identify one point: the idea of ‘having a reason’ (£ H). However,
only a small number of candidates also recognized the second point: that the phrase ‘B B It
reflected [ii%’s sense of determination to sign up.

(iii)  High-performing candidates were able to interpret T iZ’s tone as ‘sarcastic’ (%), recognising that
he viewed his mother’s frugality as somewhat excessive. Some also identified his sense of
helplessness or disagreement (£ % or 7~k ) with her behaviour. Responses that addressed both
aspects demonstrated a deeper understanding of the character’s attitude. Some candidates
mentioned ‘frugality’ but did not fully convey the excessive nature implied in the text. Others simply
lifted the word ‘& &’ from the passage, which did not demonstrate sufficient interpretation.
Candidates are encouraged to explain the meaning of underlined words in their own words to show
analytical understanding.

(iv) Candidates’ performance on this question was varied. Many candidates explained that Fifit simply
wanted his mother to watch or did not want her to do anything. Only a small number of stronger
candidates were able to interpret the implicit meaning — that he cared about or loved his mother. A
few candidates focused solely on the phrase ‘K AT A #,” while overlooking ‘4%, leading to an
incomplete understanding. This highlights the importance of paying close attention to all underlined
words in the question to ensure a precise and well-rounded response.

(v)  This question was approached with confidence by many candidates. Most were able to explain that
‘vLh T # A MR’ suggested the meal reminded & ## of her mother’s cooking or reflected 1
i%’s inheritance of his grandmother’s culinary skills. A few candidates interpreted the phrase as
referring to meals & #4 had prepared for her own children, which indicated a need for closer
attention to the context of the passage. This highlights the value of reading the full text carefully to
ensure accurate interpretation.

Section 2

Candidates were asked to write a letter to school students exploring the theme of ‘being oneself’ and offering
thoughtful advice to support reflection on career planning. The task required candidates to draw on ideas
from both Passage 2 and Passage 3, expanding on them to address three specific aspects of the question. A
successful response needed to cover all aspects clearly, use relevant material from the passages to support
ideas, and be well structured with appropriate tone and style for a school principal addressing students.

Many candidates demonstrated a strong understanding of both texts, effectively evaluating information and
identifying key ideas. Most responses were fluent and coherent, reflecting growing confidence in written
expression. While many candidates showed awareness of the formal letter format, this remains an area where
further practice would be beneficial. To continue building on this strong performance, candidates are
encouraged to:

plan their ideas before writing to ensure clarity and coverage of all aspects of the task,

select and develop relevant points from both passages, linking them to the purpose of the letter,
maintain a tone and register appropriate for a school principal writing to students,

organise their ideas logically and use linking words to support coherence,

pay close attention to punctuation, character accuracy, and grammatical precision.

Question 2
Reading

Overall, candidates performed well. Most demonstrated strong comprehension, effectively using ideas from
the passages to address all three aspects of the question, and many many demonstrated a strong grasp of
the task. An increasing number showed a particularly confident and well-developed response. The strongest
candidates showed excellent understanding of both texts, evaluating and extending the information to
discuss interpersonal challenges related to ‘being oneself,” why successful individuals may choose not to be
themselves, and advice for young people pursuing authenticity.

For the first aspect of the question — evaluating the interpersonal challenges faced by those who choose to
‘be themselves’ (Wl “fH & BIALENFRIE R T7 18 2 1) ) — many candidates performed very well,
extracting up to five valid points. Those who needed to improve often focused only on the explicitly stated
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difficulties in the text, overlooking more implicit ideas conveyed through examples, such as ‘being pressured’
(£ ) or ‘being mocked’ (1 52).

In the second aspect — analysing why some successful people choose not to be themselves (5 2T A\ +-ik
B “AME 2 JEIN) — candidates with strong skills were able to accurately extract at least four key points
from the passages and connect them clearly in their own words. However, some candidates shifted focus
and instead discussed reasons for those individuals’ success without linking their points to the concept of
‘not being oneself.” As a result, although some relevant content was mentioned, the lack of clear relevance
and convincing analysis reduced the effectiveness of the response.

The third part — offering advice to young people who want to ‘be themselves’ (4t %148 “fiEH &7 HIER A,
fRe AT 1) — was generally the most successfully answered. Most candidates gave comprehensive
and thoughtful responses.

However, a small number of candidates tended to draw more on personal experiences than textual evidence.
Candidates are reminded that directed writing is also a test of reading comprehension. Some responses
addressed only one or two aspects of the task or blended answers inappropriately, which limited limited the
overall impact of their response. These responses could have been improved with more careful reading of
both the question and the instructions.

Writing

This year, an increasing number of candidates demonstrated an awareness of the requirements for writing a
formal letter and used the correct format accordingly. Most candidates showed an understanding of the
audience and purpose by writing from the perspective of the headteacher. Many responses were well-
structured, featuring clear paragraphs and appropriate use of linking words to enhance coherence.

Candidates whose writing was particularly effective planned their content effectively, produced well-
organised responses, used connectives fluently to ensure coherence, and maintained accurate language
throughout. These candidates also began with an appropriate salutation addressing the students and ended
the letter with a suitable closing and signature.

Many candidates addressed all three aspects of the question with a generally clear structure. However,
some responses included repetition or lacked clarity in how ideas were linked. Grammar was mostly
accurate, but punctuation remains an area for improvement — particularly the correct use of full stops and
semicolons. Some candidates, despite signing off as ‘the headteacher’, used overly casual language or tone
in the body of the letter, which was inconsistent with the expected formal register. Additionally, closings such
as ‘H{fL’ were inappropriate for a headteacher addressing students.

Less confident responses needed more strong connectives, contained frequent typos, omitted key words or
characters, and misused punctuation. Some responses needed to improve their use of the appropriate voice
or register for a headteacher, instead of using nicknames or inappropriate closings like ‘#{#L." Others
responded to the task in a mechanical fashion, with no contextual introduction or transitions, resulting in rigid
and less effective organisation.

Section 3

Overall, Classical Chinese continues to present challenges for many candidates. They demonstrated levels
of familiarity with Classical Chinese. Stronger candidates were able to engage with both the literal and
implied meanings of the text, while weaker candidates tended to rely on copying directly from the passage or
guessing based on partial recognition of characters. A small number of candidates did not attempt any
responses in this section. Continued practice with a wide range of classical texts is recommended to improve
interpretation skills and contextual understanding.

To improve performance in Section 3, candidates should:

increase exposure to Classical Chinese and strengthen their foundational knowledge,
improve accuracy in translating classical language into modern Chinese,

develop a solid understanding of basic function words commonly used in classical texts,
continue practising with a wide range of Classical Chinese passages.
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Question 3

(a)

(b)

(c)

(d)

(e)

(f)

(i)

(i)

(i)

(iif)

(iv)

This question was well handled by many candidates, who successfully identified one key idea from
the first sentence by writing ‘¢ X’ or a modern equivalent. However, some candidates simply
copied the entire sentence without fully understanding its meaning. As a result, to improve, their
answers should have clearly addressed the main purpose the ancients had in planting flowers,
plants, and trees.

This question required candidates to provide an example illustrating the primary purpose the
ancients had for planting flowers, plants, and trees. Candidates who answered Question (a)(i)
correctly often provided accurate examples here as well. Most candidates responded accurately,
either in their own words or by correctly quoting phrases such as ‘275 or SERUH: H 5 AN Y.
A small number of candidates included unnecessary words, such as ‘f#,” which altered the
intended meaning and rendered the response inaccurate. This highlights the importance of fully
understanding the meaning of the sentences.

This question required candidates to list the reasons that demonstrated why ‘¥ #1537’ was
particularly fond of bamboo. Most candidates were able to identify relevant points from the text,
either translating them accurately into modern Chinese or explaining them clearly to demonstrate
partial or full understandings. However, some candidates misinterpreted the word ‘15" in the phrase
AT, #HONEPTIE as referring to bamboo joints or thought it meant ‘using bamboo to build a
pavilion.” Others misunderstood ‘& 17[i]’ as a place name. These misinterpretations led to

inaccurate responses.

This question proved challenging for many candidates. Those with strong classical Chinese
comprehension skills demonstrated a good understanding of the passage and accurately
interpreted ¥ H37’s mindset. Many responses could improve by focussing on describing a mindset,
instead of offering personality traits such as ‘& *L’ or hobbies like ‘&% # 44 . Others simply cited
“F-#, missing the deeper meaning of ‘I & F-4h22 Ly

This multiple-choice question was handled very well across the full range of candidates, indicating
that most had a solid understanding of the functional character ‘2’ in Classical Chinese.

This was another well-answered question. Many candidates carefully selected and quoted from the
original text — such as ‘AN #HT and FIA K, AL, BEEM AL - or used their own
words to explain, and clearly addressed both aspects of the question. However, some candidates
relied on copying phrases like ‘A~ 4 X W #47# without demonstrating a clear understanding of the
word ‘#’, which did not meet the requirements of the question.

This question required candidates to explain underlined words in Modern Chinese, which proved
challenging for many. Stronger candidates demonstrated familiarity with classical vocabulary. In
contrast, less confident responses often included multiple interpretations that contradicted each
other. Providing multiple answers is not encouraged; candidates should focus on deepening their
understanding of classical words and aim to provide a single, accurate explanation rather than
listing several possible meanings.

This question was generally well-handled and many candidates were successful in translating the
underlined word ‘4" into ‘H / H & /AL .

Most candidates found it challenging to translate ‘#%" into modern Chinese in this context. Some
misread ‘#’ as ‘#" or provided speculative interpretations.

Responses to this question were generally satisfactory. Stronger candidates successfully
translated ‘¥4 as ‘&, ‘4 it, or ‘¥ 3d,. However, common inaccurate translations included ‘i& %1,
‘BT, or ¥ K&, which did not convey the correct meaning in context.

This proved to be the most challenging question in Question (f). A large number of candidates
mistranslated ‘%’ as ‘& 4,” overlooking its specific usage in Classical Chinese, where it functions
as a verb meaning ‘LLe--e HE (., ‘527 /H#ESR). Only a very small number of candidates
correctly identified that ‘¥’ is used as a verb in this context.
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FIRST LANGUAGE CHINESE

Paper 0509/21
Writing

There were too few candidates for a meaningful report to be produced.
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FIRST LANGUAGE CHINESE

Paper 0509/22
Writing

ITEEL

AXBEBRE A LICH A ZRARLTF, RRFEARS, FAFTZMI:

BAILEE A, [TLEREEET, PR, AEMEX
PRI R AT

HW R AR A B TE, TR BENAR
BRI, S RKRAFOIART

Lz B S AP 5 48 XAk k77 X

BT B B, B RSN EE T

AR EMLF LAY, FERZRTAL:

e it X (an argumentative essay) ', & E3F 5 65 0 e R B AR B R R AT RO L., HAE A A IR A B9
RERBETALS: RIEEHTE, £2HW,

o fAiti L (adiscursive essay) F, & BT ER AT B ARG P LB, RS AREIRET AL
F; wirg R, FEFW.

o 5 L (adescriptiveessay) P, FEUEZHMTNE, HAuMAEL EFHT LR L.

o AILAR L (anarrative essay) ¥, FZHE—ANBEF RIZ A L RHF; WFTURLARY, LTUR
FE A o

BARIEA

BEARERE, KIPFEEANASANBE. ENETE@, HMNibEE—FS FRR—ANTEGBGL T R
JE—NP SIS, EF P FPAHRMAEAG TR H L ANTENRE, AEFTERTE, KIEHFE
AR RE AR R A A A, AR R ML B ] A SR 400 F 3] 600 FHILFE, FASKRSHE
BADHBF

B 44 A R

BN ELAMBENEESETERNRSY, RBRADZA LRGSO TEH., FESHNBEALEEEXFT X, FKA
5 AR E B0 ERRA . WA AR AR iEA S AL, RNAEXFHE. /n88 Aiig ks @54 LR

o

Al

" EAEEET LFEAAH LR XNEL, viEk, WL AR, AXSRNFFAL. AT —LER
Bfa—8ME, ZHHANG XS, RREEEFTRFHRL. TP RAHF. ALELAEREEZHN LL
BAR, Bl —Z B RGHFEL, KBRRIREPYAER, EhME, XEZRFLAXTFHE. FE&Af
wILE A A st — v RE R,

IR B & A RS R A AN R I

WkE £ ERE R A8 X, #LEERE,

WehHEARR P 53EILAk AT X, B AidpfEayiaisREP @ik,
WAEEEAY BT, HHEERLRFFRA; EHLAREFT,
BRAT P ABEE; R AR FEAAFRE, TAEKALLEAEX.
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o BEEEBBIE, FEAW, FAKER. HFHE,
o HRMEEAEXZABAEAL, REAYHL,

AL 44
B F—hH, REIRFARFREARXSBEGEL 536X, A A AAB FRTEERELITIELAGLEH,
B H IR F A RA T R —NA LS FEHT RO A, TR ITRED WA NRHE, RXIFSFLEE

ZREOAANT @,

fE Y HESEAADNHIEE T LTFH AL TIOR8 E, RFETAE 2 AARTHEAL
HERRFEMARRGRETAL, Ri, — BB BT THAE, RIF0ins N2 FuradtE i R&E .
MELHZMPTREUARRRIEMINFTW, R EREEREWIZRA,

HIFH D F AR CARELEM KNG

o  HMFALMNEAMAETIH A BRMRN, AT R LA, ZEMFW, HAKRIARERA,

o NG FARAGFHEMA B FRPTA XA, BB RALD Z K,

o HMNF—IFH AR, ILEFARRPLLAAVIRWREATH, HIIBHEMFWZiE, LELH.
SR E

o AN F I FHRE ARSITAA TGS N TRHEREL, wiR&GI@THE; STtk
X, HIAMBEAKS . AB T EKE X,

X T EAY it
F—FFp—AX 57178
B ()

‘ERXBHRARGESR, FHOZFRATEYBA—AABUN. RAED? B—REALRAGLE, K
WARAH AR ERA TR EEA B,

KEHFH ARG FWHEN AT X—EGNE. FRENEGHE LI, BRAFTRREFZH xR, F&
AP AHELE, BRI EHEAENRIBFZHAIRL R EA TN EEER,. S0 ELLEHT#E ¥
AW, FHAL S BHE, Blde, 3| RA FAARLFEO RS L TG EH S,

EVEL A MAERET, RICFHZEE: AOLEFRELE, AORLMEFIRERLZNIE, AW
AEHBABAANG MFRIERRYS, ATRGEERE, FARKNLFEAR, HSEHREEH, AESE
WEF AL BFITIEADAT, VAR LF IR o

oM. (LEX)

‘B ERRF, RAHPFLREER, BRELREERFET. HRRAED? 5—REARRAHIFE, Ak
A AR &ERARR XA K&

Bl EX—kt o % RS HME L ABERNKITRA, Pldn: ARKITERALRAR, mREZLEAETFE
T BT RE AN AR A LET KRB L BTG ARRLIFLETAHLEMELF. R ZMNE0H
AN GRIA, MLEEZNGRRZAFHERY “HFT7, MARRTRB T RIVIZXGEREAFRE LG LG, —rF
AT S IR B TR FT X, BT LEZHHIRS .

AL ZRAXRE, BRELRLFENARITEH, RAEEARERNSEE LT REAFFIAL, BB TRIMNX
B A EMRAT AR RIT. ATRIABHERE, FEZZAAETAE, 2RH9TFA, BiFLFEHM,
MR AR ZAN, RN RLIER THI R,
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F=M: (iTitxL)

ALBROUZEASITLHERTERNLFRE, LEHARTARAMNOAFLF. AERFATEHRLAZSL
EHEFHFELEIE—BLF. LFLMOIEATILE:

o AILFHRMLETHYH
o AIFRRHAEHK
o AMERZEEHRZIFRAMAIER.

BRE—IFHp) PEAABRLNED., SR FEANKMAADZRY AL ERITBALTR: ALFMRILE
FR AR (Plhe: HREEEWGEH, REABAE RKRE, I, FhEE) ; ALFRoAL (7
A ERE, MRS, ARFEEITEMERE) BEAL GEmT ALGR LRI kg A d BARBAL

K EREREABAFEERANE) , UARLTRIFERAALIRFE, Plhe: EHDANME, £ HAZ %A

B AeR 3TN AR HARIEI,

HWksH Al AIFRMEFNHR 5 AIFRGAL BA—%, FRALAEZTL. FRE4 T
SEBRMAAIFRALFTFTHLA, LEHZBIEFRST. AANAIFR LSBT L, L0, XA
oy R R AT AT B %o

FwH: (FiE)

e EBRXERE, RIS BHEFBRABRA TF X, REBFBAERIMEFFTX. AEALFAANA TG
AR AZLEFFREE—BELF, LELMAIEATILL:

o AHREBAZEL ‘TFTL
o CERHERARK
o FBRAZEERBIFRBALL.

B HEME T ARAIE B R T, ARBE SR ER ARG ER, AXFRAATEEE €4, MNTH
MILFA LRI B RBERBFENKR. REBRFAARFE. FRAZAEHERMIAAGEF TR
RO MAVEANGHT T ERGIFRCRARAES), FAFT X, TEETATHXBEL, Zoad¥) 57
R(ERFEATIA T, 0 @@y AR, ®BnE RFFAAARK, $2ZEH AT HREES),
HME T M AR P T FAERAL . NI FRATaRARARHEZ, BB A it R EH &
RB#HEFN, ReoALHT, REFLOEF,

ARy E A AMER b5 “EROFR RA—H, FRIFEMTBFW. TAGELELSHELE
FARINEY], ELFHRERD RS, KARHIBTOINEE. HRFELTHBINEFG i, dofT
BENREZRE A — RS RERIEST, RBA SO LFTHET e ) AZ M,

FoF»—HEL LR

FrE:. (BB

shELTR, LTFHRFRETHRIBK. BMEFRAFINOTZARERIRGAL.

BREZH) PEARBERSOEA., S EFEKSRT@FL, K SBAELTN RE, ZAREMHBELTH
Rm AR BCRT, IRIFAFEHRUREN@ATHRE TRARANALE G, LFDFRWH; 11098
BRABMRZE, TRANE., TEAHERAERREMT ., ARART T E, XRLFSRBUINE T E,

Exhbimarss, AREYARTRATHESL, P, ARSHAFLT, ZLELF RS RAF R — L5
BT, et iy, TEAEF.

OIS ZEERT RS EERME L LA, RAARE AL QTAGORE; TLFEFRFS)
o fTH A, RIMEM B FHRMED . ANFARINMMELLBFRTIRAL, #T —MEELEET KA

MR F, TLEFATERHEIAEIR, THANFAREFX, ATREABAT@FE EMiE,
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FoxM: (HEFL)
FEAFHFRITOGT R

BAFEEBTRASAAARRBERAFHRIT OO TR, AOELAADALNEGRAEZRFE, i, F4
WAL, KA@M, HLRLEATHRE; FRFFHGELAFINALTHGZS; LI REAR 4K
B, BBRH TRIABG IR . AOMRIFEABERIME, KA F5HE AR5, F30hE 0 R, &3
FABRBTBGHELRH, RRTFRAFHFANT . FLELFAEMEGFH, AARTE T HF L RAIR
KB FUE o

Y F AR BR TR, T —ANERFAXGKE, BATURpE. ANFEMEARLEL—,
XFHZ AN ANFARELTFR, RATEEINMEZHITTHRHEAR, ZLFEFZ IR O
B&y B M,

FEA: (TLARL)
RAEMf A — 2 RBEOEAZFGHF,

B H AARRIEAL B b oy K48 RBENEA , AFERFNREZAMLAR IR, Pt &
RF MDA —ANRELFE EXAZRG, FHEXHKFREN, & RFFBERTT, it
FOITR. AR, alAet R, REBTHEERKE FREGRE, AR A TRKHE L.

B F LR 2 & AN &, ARG ARG SR, RAIEAL R F e X449, A
WRFFAFLTFHRAR, ILFAEFZFIEARERT, BAFHEIRLYSHAER, AOFLT 2T
RN, WEAITERY 5 TAE, XLF 4§ R EIR,

FAA:  (LRL)
A ARARZI ARG RE AR, E—NEF.

BaHERMBBARE RITH INAXEARIERTF, XFRKFRLE THERF, 2HRY
X, REBEFAACRELTRAL I, &oMF LAY LS PHE 0 B ey 42, AR A RF L —REP
A% Fe BH, ARRAKRABAIRRENGRE, IELF RSB HEEFHHSETL, HldeRw
EIE. ®IE, AR HFILA R, ARARFEREEOKESRK.

R, REEUFENE, o IR ELE—RER T UREE, REBFEA . AOFLEAALSRE
‘RZAH XA ANIETESNALIRY, LFIFFHAR, ZLEFEFTERSIOHE T AE AR
HHT 0 hE
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FIRST LANGUAGE CHINESE

Paper 0509/22
Writing

Key messages

To be successful in either section, candidates need to:

have an accurate understanding of the question to produce a focused and relevant response
demonstrate original and independent thinking

show the ability to use a wide range of sophisticated structures and expressions appropriately
express thoughts, feelings, or imagination clearly and effectively

avoid clichés and convey genuine personal experiences when appropriate

use paragraphs, grammar, and punctuation accurately and effectively.

Candidates should also strive to achieve the following in each essay genre:

¢ In an argumentative piece, candidates should state a clear opinion and support it with logical ideas and
evidence, like facts or examples, presented in a mature and organized way.

¢ In adiscursive piece, candidates should present balanced views, include evidence from different
perspectives, and follow a clear, mature structure.

e In a descriptive piece, candidates should describe a vivid scene effectively and with sufficient detail.

¢ In a narrative piece, candidates are expected to present a story—either real or fictional—that
incorporates elements of complexity, tension, and a defined climax.

General comments

Most candidates performed well. Many presented sound arguments or balanced viewpoints in Section 1 and
created vivid scenes or complete stories in Section 2. Most wrote confidently within the 400—-600-character
limit, demonstrating varying levels of fluency and sophistication. A full range of performance was seen across
all writing types.

Style and Accuracy

High-performing candidates demonstrated a sophisticated writing style with complex sentence structures, a
wide range of vocabulary and expressions, and appropriate register and tone. They employed idioms and
advanced phrases while consistently maintaining accuracy of character writing, punctuation and grammar.

Weaker responses often used repetitive or informal language, showed limited vocabulary and used phrasing
that was not always clear. Sentence structures were sometimes confusing, especially in complex sentences,
with English grammar interference or use of Pinyin. Punctuation needed to be improved in some cases, for
example overusing commas or missing punctuation. Generally, most candidates needed greater accuracy in
characters, punctuation, and vocabulary.

Suggestions for teachers to help candidates improve Style and Accuracy:

Train candidates to use complex sentences correctly and avoid grammar mistakes.

Help them build a wider range of vocabulary and expressions and avoid using simple or informal words.
Practise characters and use punctuation accurately, with particular attention to avoiding confusion
between homophones.

Avoid using Pinyin. If they don’t know a character or word, they can try to use a synonym instead.

o Improve the handwriting, write clearly and keep character size easy to read.

o Encourage candidates to re-read their essays at the end to avoid as many errors as possible.
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Content and Structure

In Section 1, most candidates showed a clear understanding of argumentative vs. discursive writing and
used the bullet points effectively, though some confused one-sided arguments with balanced discussions.
Depth of analysis and use of supporting examples are common areas to improve.

In Section 2, many candidates provided vivid descriptions of rainy markets, weddings, or told stories about
interesting lessons or unique gifts. Some descriptions became stories, while some narratives lacked clear
plots or climaxes. Inconsistent sensory details and weak structures also affected overall quality.

Suggestions for teachers to help candidates improve Content and Structure:

e Encourage candidates to make a short outline before writing. It helps them stay on topic, keep
organised, and use the correct essay format.

e Train candidates to find and understand all key words in the question. This avoids writing off-topic or
missing parts of the task.

¢ Accumulate more persuasive examples and facts, and practise writing clear, well-organised paragraphs
with strong support and deeper analysis in Section 1.

e Practise describing details for descriptive writing and build strong storylines with tension and
climax for narrative tasks.

e Help candidates practise using the right writing style for each type in Section 2.

Comments on specific questions

Session 1 — Argumentative and Discursive
Question 1

BERAX[HRARGASX, FHOHRARR2B0—AMAAREN. "RAES? E—RAARRAHLE, Wi
WA AR ERARREEA B

Most candidates expressed their viewpoints clearly. Those who agreed argued that qualifications alone do
not determine income or that practical skills matter more. Those who disagreed emphasised the key role of
qualifications in career and income. Strong responses were well-structured, logical, and supported by
relevant examples, such as successful entrepreneurs with or without degrees.

Less successful responses needed more focus or depth — some strayed from the topic, others listed
examples without analysis. Overuse of personal stories led to an inappropriate tone. To improve, candidates
should avoid superficial interpretations and focus on building structured, evidence-based arguments with
thoughtful analysis for more convincing essays.

Question 2

BEERRA, RAHPFLREHR, BRELELERET. HRAED? 5—RRAALRAHIFE, HHLERA
4 R & RAE TR EEZA &

Strong candidates who agreed with the statement explored ideas such as the limited scope of personal travel
versus the breadth of online information, the time and cost efficiency of virtual travel, reduced physical risks,
or the value of online reviews. Those who disagreed emphasised that the internet presents only a shadow of
reality, while real travel offers immersive experiences and emotional impact. Some also effectively employed
counterarguments to strengthen their persuasiveness.

Weaker responses tended to be superficial and relied heavily on personal experiences, or focused narrowly
on the inaccuracy of online information, overlooking the core issue — the virtual and real travel. To improve,
candidates should understand the prompt deeply, address relevant angles to improve structure, and
construct arguments supported by thoughtful analysis.
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Question 3

ALBROLBLHFSFLBERTERNBHFAS, LEHFAZTERMNOAELE, AERABANAFTORALALESL
EHEFAFLEET-RBLFE. LEFLMOIEATILL:

o AIFHRMNAEFHIH
° AL% R 5%
o AMEBZEHZIFRAMALER,

This was the most popular question in Session 1. Stronger candidates followed the bullet points and
presented thoughtful, reality-based discussions, covering Al’'s application in daily life (smart home devices,
personalised entertainment, navigation, and Al security...), its benefits (increased efficiency, tailored
services, and full-day-night operation...), and its drawbacks (increasing human unemployment, over-reliance
on technology, and reduced critical thinking...). They also addressed how to better use Al, such as
promoting human-Al collaboration, encouraging user self-discipline, and strengthening public skills training.

Weaker responses confused Al’'s benefits with its daily application, leading to repetition. Some focused on
describing Al functions, lacking deeper analysis. Others adopted an overly positive stance without
addressing limitations, failing to provide a balanced and objective evaluation.

To improve, candidates should organise their ideas around the bullet points, use relevant examples, build
logical connections between ideas, and avoid general or unsupported statements.

Question 4

REHBRERE, RIISIBWHEFRABHRAEFEX, REFERAZRIMEEZF X KERAANT @I
WARLEFFRAT BT, XFLMOLFEATILA:

o AHREBABBLETEEL
o CERIRFIIRK
o FBARGEHTFMBALS,

Stronger candidates demonstrated critical thinking and effectively addressed all parts of the prompt. In
exploring why young people choose to stay at home, they analysed factors such as avoidance of social
pressure, preference for comfort and freedom, financial concerns, and the appeal of online entertainment.
They offered a balanced evaluation by examining both advantages (for example reduced stress, personal
focus, autonomy) and disadvantages (for example weakened social skills, lack of emotional connection,
limited personal growth, health risks). Many also suggested ways to re-engage with society, including
community involvement, social skill-building, and adopting an open mindset.

Weaker responses often conflated stay-at-home’s reasons and benefits, resulting in unclear structure. Some
relied too heavily on narrating real-life cases, limiting analytical depth. Teaching candidates to use examples
effectively and employ transitions between parts can enhance coherence and logical progression.

Question 5
SEAELTA, LW TFRHRAERILTFHRIEK. BEGREHNZZEAREHHORL.

This was the most popular question in Section 2. Stronger candidates demonstrated a clear understanding
of the prompt by starting with the moment of ‘standing at the mountaintop’ and describing the scenery below
from varied perspectives. The responses often covered at least two distinct scenes, with effective use of
visual, auditory, and emotional details. They naturally blended descriptions with reflections, expressing
feelings through observation — for example, standing high allows one to see far. Many employed techniques
such as shifting viewpoints or atmosphere-building to enhance the writings.

Weaker responses often focused too much on the climbing process rather than the view from the top. Some
misinterpreted the task as narrative writing, indicating a need to strengthen genre awareness.

Some gave simpler descriptions. With more practice in adding details and describing the mood, these
candidates can make their scenes livelier and more interesting.
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Question 6
HEXERFEFRITONT L.

Stronger candidates described the scene at the school gates at dismissal from multiple perspectives. Some
focused on human actions—candidates leaving in groups, excited to see their parents; parents shifting from
anxiety to relief when they found their child; teachers and security staff maintaining order. Others adopted an
environmental perspective, capturing the transition from pre-bell quiet to post-bell noise and bustle, followed
by calm after departure—highlighting the unique rhythm of school dismissal. Many successfully created a
lively or warm-hearted atmosphere through purposeful scene-setting.

Weaker responses often misunderstood the genre, writing a narrative piece rather than a descriptive one.
Others relied on a single perspective or described events plainly. Such candidates would benefit from
practising writing vivid details and atmosphere to construct scenes with clearer purpose and emotional
resonance.

Question 7
BEG— I RREHEAZNBYKE,

Stronger candidates effectively identified the key phrase in the prompt, ‘an elderly person you respect’, and
emphasised the admirable qualities of the individual, such as kindness or open-mindedness. They selected
meaningful experiences involving the elder and employed narrative devices and techniques to structure the
story with a clear beginning, development, climax, and ending; reflections on personal growth often brought
the essays to a thoughtful close.

Weaker responses needed to focus more on the prompt’s key word in order to successfully depict vivid
characters or highlight the elder’s respectable traits. Some presented overly plain narratives, revealing a
need to develop storytelling techniques and a sense of climax. Others relied heavily on emotional
description, weakening the narrative structure and demonstrating limited genre awareness.

Question 8
IRNRZ R B RB AR, E—ANEKF.

Stronger candidates effectively focused on the key phrase ‘hard-earned’ in narrating their stories. Most
stories followed a ‘difficult journey, successful outcome’ structure and concluded with reflections that
deepened the theme. Successful essays vividly narrated the challenging process, highlighting the effort and
perseverance required to achieve the honour or goal. Strong compositions often portrayed emotional
progression—initial anxiety or confusion, struggles and persistence along the way, and eventual satisfaction
and personal growth upon success.

Weaker narratives tended to use many clichés, such as overcoming difficulties in a competition to win an
award. Some candidates needed to emphasise the ‘hard-earned’ nature of the experience, while others
needed a clear climax, indicating a need to improve plot design and narrative techniques.
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FIRST LANGUAGE CHINESE

Paper 0509/23
Writing

ITEEL

AXBEBRE A LICH A ZRARLTF, RRFEARS, FAFTZMI:

BAILEE A, [TLEREEET, PR, AEMEX
PRI R AT

HW R AR A B TE, TR BENAR
BRI, S RKRAFOIART

Lz B S AP 5 48 XAk k77 X

BT B B, B RSN EE T

AR EMLF LAY, FERZRTAL:

e it X (an argumentative essay) ', & E3F 5 65 0 e R B AR B R R AT RO L., HAE A A IR A B9
RERBETALS: RIEEHTE, £2HW,

o fAiti L (adiscursive essay) F, & BT ER AT B ARG P LB, RS AREIRET AL
F; wirg R, FEFW.

o 5 L (adescriptiveessay) P, FEUEZHMTNE, HAuMAEL EFHT LR L.

o AILAR L (anarrative essay) ¥, FZHE—ANBEF RIZ A L RHF; WFTURLARY, LTUR
FE A o

BARIEA

BERKRFERF, RIHQFALNAANBE. BAET @, HANBEE—FD b 2m—A 7 E LA R®
IE—AP WIS, EF P PANRMEGZTRRE—ANTEOKF., BEFENTE, RINH LK
I RRE AR GG AA A B 2t , REAEME BT N 2R B 400 F 3] 600 FaILF, FAES S B EENTHK
B,

B 44 A R

BN ELAMBENEESETERNRSY, RBRADZA LRGSO TEH., FESHNBEALEEEXFT X, FKA
5 AR E B0 ERRA . WA AR AR iEA S AL, RNAEXFHE. /n88 Aiig ks @54 LR

o

Al

" EAEEET LFEAAH LR XNEL, viEk, WL AR, AXSRNFFAL. AT —LER
Bfa—8ME, ZHHANG XS, RREEEFTRFHRL. TP RAHF. ALELAEREEZHN LL
BAR, Bl —Z B RGHFEL, KBRRIREPYAER, EhME, XEZRFLAXTFHE. FE&Af
wILE A A st — v RE R,

IR B & A RS R A AN R I

WkE £ ERE R A8 X, #LEERE,

WehHEARR P 53EILAk AT X, B AidpfEayiaisREP @ik,
WAEEEAY BT, HHEERLRFFRA; EHLAREFT,
BRAT P ABEE; R AR FEAAFRE, TAEKALLEAEX.
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o BEEEBBIE, FEAW, FAKER. HFHE,
o HRMEEAEXZABAEAL, REAYHL,

AL 44
B F—hH, REIRFARFREARXSBEGEL 536X, A A AAB FRTEERELITIELAGLEH,
B H IR F A RA T R —NA LS FEHT RO A, TR ITRED WA NRHE, RXIFSFLEE

ZREOAANT @,

EF=FH, $EZEELADRINE T HFPET GGG E, REEHETH FRA AR —T iR LA AL
bR E, Ri, —RRELHETHRE, M TR RZ FHGET REH. H5 Lk mH 5 U
BACAR I LEM I FW, Y AEKRERREGEIZRE,

HIFH D F AR CARELEM KNG

o  HMFALMNEAMAETIH A BRMRN, AT R LA, ZEMFW, HAKRIARERA,

o NG FARAGFHEMA B FRPTA XA, BB RALD Z K,

o HMNF—IFH AR, ILEFARRPLLAAVIRWREATH, HIIBHEMFWZiE, LELH.
SR E

o AN F I FHRE ARSITAA TGS N TRHEREL, wiR&GI@THE; STtk
X, HIAMBEAKS . AB T EKE X,

X TR At
F—FFp—AX 57178
B ()

b, REREFVATIRT. "HRRAED? B-RARAFRRAGLE, AREAFTLARERAETRAEZL
Ak

XAE—Hy) PEARBERLNAA., KERFAMI T EAFTAF FWH AL L GTHNE, ZHEALIN
HABRFNEARDFTAEATPRAELETEERN. SoREABAFTRIEENFIW, HELSTFIHE, FIHFURAN
REFFOHBIR 0904, XRELREANRE THIET , mEFEEFEELLE (B, TIEHFH
FOARAREAT) ; LAWK T RS R, PR T LEHRIRS .

RO LR AR, RBIERZIREL, A EFEFARR, BEF I LR TR Sfobm, TH—
EEABARE, BHRFASCHFFERITL, FREBFRFITARAIBERRY %, FrFETS
R AAL R R F I IRIR 25k 2 L R BUR B AT, RAFAT LLEMIRAL, X LARH] 55 T LF o) AR ER

HATRIBURE, FAELZALDIER P oL, 8 LIRS, H2H AR RiTgH, #3515
AR K I, B—BATH IR I, AT RS HATE— . SABIRETE,

F_A: (PLEL)
EFHARCEBREETAMNGER, "HAED? B—ARARRAHIE, HHAGIH2REIEFRRAER
Ak

B H A LR A ILE IR ZH DGR ), & TE AELRIE, BIOIERM R IES J R R A T ey
B ARG EHEALFRATSREFOES, Pl BF i ATREHESFR, KRBT bErsr K
EFHERAREFHRIL, RARBEFREGRE R RTAEANGRE,

TR AE NGB F 4 2 BLIR 71 69338, TARR TR B AR HATHIE, & FTHAEIR, T aliE
HERRATFFFAAEALL, CANBALIE ALGBRERATARME | AEELHIAALIEDY ‘EF
R X—SPM, FAR SR 0, ®RFEY00E, BT o kT RZEWG 5T,
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F=M: (iTitxL)

MBF, FRBNAWRZ IO IHRIT; AN, SHNTARNREDERTFEFHEARLEHERT . FA
ERFANFTEE —AKFTFEALALE —BELF, LELMEIEUATILE:

. —RBHRERLHRGRE
. HEIRLEA L K
. AERLRBHLY,

MO EERSRBA R RERGDEMD FHEARE, BB WE—R B0 0EH, 52K
XrAFZAE, EF2@0E, MBI IFERR LT, HRRLEHERITGH T, KIRLE
~ BANKFF R ERZF AL, RASHTHABRLALFRGFRRE, 457 HAERLGA 55, FFKk
Pk R AR T T E R SR EF,

EAEL M T ETHEE AL E, LTRLMNT AR LA L GTE, RIS HEMERGEN, A
F AR FaBR BBRA FRi , FEEPIASIER Y. LA E A AU AE G IR A Ao 37 A B 34T
FaiagbE, FRAEMBZRIENN, AR ZTZHEMEZH HWIEHE T,

ATRABERE, FARLRELE T2 E RSB ARLFTLEN, ERAEKLEWE T, AR HE
ZAMTEEEE X R, B R TR R AR Kk,

FwH: (T )

BrFR, BHAREOEFLIMARZARR . ARERBRTERIRT, TRMEATRUAMNERS . FKRER
AT EARAZERRRRASE —RLF, XFLACEATILL:

o BIEQFR AR
o HERRARITHRE
o ARSTAARBRR K69

B E AL AHARABAL B PRI A B B R AR FEA S ARG RE, AR e TR
7 KA. LR LK S AN, SRR RA Y, Hlods b SR o) THRER, SR T
HEM Ao A% AT A7) 8 R BOR R R S ATERAT R B, R SURIA 7 X, R A BEEH EA
AR, R REF .

B ERA T AN R, FHEGIF-RERTRBRA—%, FRALTEREM TN ALE4
FHERAGA ) HoE, A BGLhE T A, LAEFALAERE 5L HRIULT R ERE L.

ATRABHERE, FELNESIRB PR, 2RNLAAE PREGR R, ZERRHESR R £F
W7 22 A0 AR F AR

FEoFP—HEL LERL
BEM: (H5L)
REE—AEEET, RRTATA®. BERENGF LRI REOBEL.,

BAFoHp PHEAABFERSZNAR., S F AR SMH L ARBLTRHPHET, RNEEEAXE ‘T

W R—HEHF, BEEBIRT, TULEFRERT, mREEEFEHRETRT (K. i, &

W), LFLEMEW, FxbrEaR, REDFPRLEETORHATE (Pldo: DIR, Hife, ) , £4
REUKEMTMERME T ANKRANALG R, LR THAGAZRGEZ, BmFR2RFENEE, LF
BRI EBEF T ARRAZEEAIANFE, MBI THFAR. LANFERE TR, AP/ RREH
R Hz T, AYREAEETORF.
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HERP LR EIANHERRAERT HETRHIETAKRGLRL, ALELABMET TR, RABETL
T, mIEAE AR CRPOET o THEMELETF AR T ELE PR, RBERLH . RALS. AR
ALY Ty KA AR DA B HoT, RSMREAKGF@mI RS, 53R ENRKE N AR @
W& Ak

B (BB L)
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FIRST LANGUAGE CHINESE

Paper 0509/23
Writing

Key messages

To score well in either section, candidates need to:

have an accurate understanding of the question to produce a focused and relevant response
demonstrate original and independent thinking

show the ability to use a wide range of sophisticated structures and expressions appropriately
express thoughts, feelings, or imagination clearly and effectively

avoid clichés and convey genuine personal experiences when appropriate

use paragraphs, grammar, and punctuation accurately and effectively.

Candidates should also strive to achieve the following in each essay genre:

¢ In an argumentative piece, candidates should state a clear opinion and support it with logical ideas and
evidence, like facts or examples, presented in a mature and organized way.

¢ In adiscursive piece, candidates should present balanced views, include evidence from different
perspectives, and follow a clear, mature structure.

e In a descriptive piece, candidates should describe a vivid scene effectively and with sufficient detail.

¢ In a narrative piece, candidates are expected to present a story—either real or fictional—that
incorporates elements of complexity, tension, and a defined climax.

General comments

Most candidates performed well. Many presented sound arguments or balanced viewpoints in Section 1 and
created vivid scenes or complete stories in Section 2. Most wrote confidently within the 400—-600-character
limit, demonstrating varying levels of fluency and sophistication. A full range of performance was seen across
all writing types.

Style and Accuracy

High-performing candidates demonstrated a sophisticated writing style with complex sentence structures, a
wide range of vocabulary and expressions, and appropriate register and tone. They employed idioms and
advanced phrases while consistently maintaining accuracy of character writing, punctuation and grammar.

Weaker responses often used repetitive or informal language, showed limited vocabulary and used phrasing
that was not always clear. Sentence structures were sometimes confusing, especially in complex sentences,
with English grammar interference or use of Pinyin. Punctuation needed to be improved in some cases, for
example overusing commas or missing punctuation. Generally, most candidates needed greater accuracy in
characters, punctuation, and vocabulary.

Suggestions for teachers to help candidates improve Style and Accuracy:

Train candidates to use complex sentences correctly and avoid grammar mistakes.

Help them build a wider range of vocabulary and expressions and avoid using simple or informal words.
Practise characters and use punctuation accurately, with particular attention to avoiding confusion
between homophones.

Avoid using Pinyin. If they do not know a character or word, they can try to use a synonym instead.

o Improve the handwriting, write clearly and keep character size easy to read.

o Encourage candidates to re-read their essays at the end to avoid as many errors as possible.
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Content and Structure

In Section 1, most candidates showed a clear understanding of argumentative vs. discursive writing and
used the bullet points effectively, though some confused one-sided arguments with balanced discussions.
Depth of analysis and use of supporting examples are common areas to improve.

In Section 2, many candidates provided vivid descriptions of rainy markets, weddings, or told stories about
interesting lessons or unique gifts. Certain descriptions became stories, while some narratives lacked clear
plots or climaxes. Inconsistent sensory details and weak structure also affected overall quality.

Suggestions for teachers to help candidates improve Content and Structure:

e Encourage candidates to make a short outline before writing. It helps them stay on topic, keep
organised, and use the correct essay format.

e Train candidates to find and understand all key words in the question. This avoids writing off-topic or
missing parts of the task.

¢ Accumulate more persuasive examples and facts, and practise writing clear, well-organised paragraphs
with strong support and deeper analysis in Section 1.

e Practise describing details for descriptive writing and build strong storylines with tension and climax for
narratives tasks.

e Help candidates practise using the right writing style for each type in Section 2.

Comments on specific questions

Session 1 — Argumentative and Discursive
Question 1

“hads, ZAFRFNATIET. " REAED? E—BEARBRAGLE, HRAGRAHLZRERFRRAERX
ANtk

This was the most popular question in Session 1. Most candidates understood the topic and clearly
expressed their viewpoints, often emphasising smartphones' essential role in modern daily life. Strong
responses featured clear structure, logical reasoning, and relevant evidence. These interpreted the phrase
<} 25 ¥E4T thoughtfully rather than literally and effectively addressed counterarguments to enhance
persuasiveness.

Weaker responses often needed more focus or depth. Some misunderstood the prompt, simply listing
smartphone pros and cons, while others confused smartphones with general digital tools like tablets, or
social media. Overuse of personal stories without analysis and poor organisation further weakened these
essays.

To improve, candidates should carefully analyse the key words in the prompt and avoid surface-level
interpretations. Building well-structured arguments with relevant facts, along with persuasive analysis of the
topic, will help produce more coherent, convincing essays.

Question 2

EFHARLEAHTANWER, "RRAED? E—RAARRANLE, ARRAHLARAZTRATRRAER
Ak

Strong candidates consistently showed clear reasoning and used logical, hypothetical, or comparative
analysis. Those who agreed with the statement presented current medical advances, such as gene therapy
and Al-assisted surgery, or contrasted historical periods, such as Li Shizhen’s era and modern technology, to
highlight how medical progress has exceeded expectations.

Weaker responses lacked a clear argument, listed facts without analysis, or misunderstood the topic—
focusing on unrelated issues like healthcare inequality or claiming that nothing can surpass human
imagination, rather than addressing the scale of medical development.
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To improve, candidates should stay focused on the question and build strong, well-structured arguments with
relevant examples and clear analysis.

Question 3

B, FEBNMANREZIACIAERT; AN, EHWHARRGRESLEFEFHERELEHRT . FA
ERANFT B — AT REARRARE —RLF, LFLHRLEATILA:

. —RELGREREERGRE
o HARIRN YA L
. Z}\é‘qg_‘lki&%%%o

Strong responses addressed all three parts of the prompt in depth, followed a Point-Evidence-Analysis
approach, and offered thoughtful, reality-based discussions. Using examples like teachers and pet groomers,
candidates explored job pressure, income, and career prospects, analysed the decline of traditional jobs,
assessed pros and cons of new jobs, and reflected on the future trends realistically.

Weaker responses either focused too heavily on one part, ignored future trends, or offered vague advice.
Some misunderstood the term ‘traditional jobs’ as ‘traditional culture’, resulting in incorrect examples. Others
compared the two career types superficially, listed facts without analysis, or relied solely on theoretical
reasoning without supporting evidence.

To improve, candidates should organise their ideas around the bullet points, use specific and relevant
examples, build logical connections between ideas, and avoid general or unsupported statements.

Question 4

BTk, BHAREOEFLIMARZARR . ARERBRTERIRT, TRMEATRUAMNERS . FKRER
AT ERRAZERRRRASE —RLF, XFLALERTILA:

o BT R AR
« BERARTOR
o ARIF AL IR T X9 R

Strong responses clearly addressed all three points: the pros and cons of street dance, reasons for its
popularity, and suggestions for leisure activities. These essays were well-structured and supported by
convincing analysis, such as benefits like improved health and drawbacks like injury risk. High-achieving
candidates also discussed street dance’s cultural appeal and gave reasonable advice, like combining
personal interest with practicality.

Weaker responses often confused the first two points, leading to repetition or unclear ideas. Some
mistakenly mixed-up street dance with square dance (J3%%%), resulting in off-topic analysis. Others gave
overly simple or vague suggestions in the final part.

To improve, candidates should carefully analyse the keywords in the question, respond to each bullet point,
and present ideas clearly.

Question 5
HEE-ANBEXRET, RATRT XR. HBEFRFINZZAREFHERT.

This was the most popular question in Section 2. Strong responses vividly described the rainy market using
rich sensory details (sight, sound, smell) and applied descriptive techniques like the writer's movement. They
were well-structured with smooth scene transitions, close-up observations, and reflections on themes like
love or resilience. They also captured specific market elements (vendors, stalls, goods), blending personal
feelings with imagery naturally, and showed how these changed before, during, and/or after the rain to reflect
the rainfall.

Weaker responses turned the task into narrative stories about rainfall or markets. Some focused only on the
rain or the market, not both, while others needed more emotional depth or more elaborated ideas. These can
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be improved by focusing on description, capturing specific scenes with details, and naturally combining
external observations with internal reflection.

Question 6
EANRKES AT —4AL, BEHRARER G H T ARG,

Stronger candidates focused clearly on the couple’s first appearance, using rich, layered details and
emotional reflection to bring the moment to life. They described the setting, the couple’s expression, and the
reactions of family members, effectively blending vivid imagery with mood. These responses were well-
structured and guided the reader smoothly through the scenes, capturing both the atmosphere and emotion
of the wedding.

Weaker responses often lost focus by narrating the whole wedding or telling the couple’s love story, turning
the task into a narrative. Some lacked detail or emotion, while others focused too much on feelings without
anchoring them in the scenes, or vice versa.

To improve, candidates should concentrate on the moment of couple’s entrance, and use rich, sensory
details to enhance emotional and visual impact.

Question 7
BAEGREFRA ELH—T R,

Strong responses used vivid storytelling to describe an interesting lesson—whether a hands-on science
experiment or a real-life learning moment like acquiring a skill. These responses typically employed a variety
of narrative devices and included rich details, emotional depth, and thoughtful reflections on why the lesson
was interesting and meaningful. Dialogue, sensory descriptions, and well-paced structure were used
effectively.

Weaker responses often did not reflect the idea of ‘the most interesting’ and presented straightforward,
chronological stories without using narrative devices or developing a clear climax. Some described
experiences that were unrelated to the prompt.

To improve, candidates should focus on the key word ‘the most interesting’ and build the story around it, with
a clear beginning and ending, and a well-managed climax.

Question 8

RC— RS AR, B—AKF,

Strong responses offered convincing plots and thoughtful themes centred on what makes the gift unique.
Narrative techniques such as flashbacks and sudden twists were used to engage readers. These responses
featured well-balanced structures with proper beginning and ending, well-managed climax, vivid details, and
often concluded with a reflection on the gift's deeper meaning.

Weaker responses presented simple stories about gifts, with no climax, or did not convey the key word.

To improve, candidates should focus on what makes the gift special and build a well-paced story around it.

Sensory details, emotional insight, and storytelling techniques will make the narrative more vivid and
meaningful.
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